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Major Course (Core papers):
Core papers (15Nos up to 3yrs)

Paper Code Course Code Title of the paper Total Credit
FIRST SEMESTER
C-1 ICL Indian Classical Literature 4
C-2 ECL European Classical Literature 4
SECOND SEMESTER
C-3 IWE Indian Writing in English 4
C-4 BPD-1 British Poetry and Drama-14"-17" 4
centuries
THIRD SEMESTER
C-5 AL American Literature 4
C-6 PL Popular Literature 4
FOURTH SEMESTER
c-7 BPD-2 British Poetry and Drama-17"&18" 4
centuries
C-8 BL-1 British Literature: 18" century 4
FIFTH SEMESTER
C-9 BRL British Romantic Literature 4
C-10 BL-2 British Literature: 19™ century 4
C-11 WW Women’s Writing 4
SIXTH SEMESTER
C-12 BL-3 British Literature: The Early 20" century | 4
C-13 MED Modern European Drama 4
C-14 PCL Postcolonial Literatures 4
C-15 LT Literary Theory 4
(DSE-1)
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TOTAL CORE CREDITS | 60

SEVEN SEMESTER

C-16 (DSE2) | LC Literary Criticism

C-17 (DSE3) | WL World Literatures

C-18 PEM

4
4
Prose: Elizabethan to Modern Period 4
4

C-19 (DSE4) | RM Research Methodology

EIGHT SEMESTER

C-20 | SHAK | Shakespeare 4

TOTAL CORE CREDITS 80

Research Project/ Dissertation* OR 12

C-21* SOP Study of a Period 4

C-22* MELENI Multiethnic Literature in English from 4
Northeast India

C-23* TCLE 21% Century Literature in English 4

*Students not opting for Writing Dissertation/ Research Project shall have to study papers C-21-23.

Dissertation/Research Project does not come under the core of 80 credits, rather it is overall SEC.

SKILL ENHANCEMENT COURSES (3 Credit Each)

Kindly check the CBCS guidelines uploaded in the website. Common pools of SEC are already selected by the university. Only those common
Pool courses may be given again along with the syllabus (Syllabus also will be in the respective CBCS syllabus uploaded in the website)

Skill Enhancement Courses | Title of the paper Total Credit | Proposed by
3 Department
Basic English 3 English
Communication Skills
Advanced English 3 English
Communication Skills

ABILITY ENHANCEMENT COURSES (2 Credit Each)
Only for English and MIL subjects may provide the courses. Commerce also may submit business communication course.

Ability Enhancement | Title of the paper Total Credit Department
Courses 2
ENG-1 2 English
ENG-2 2 English
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MIL-1/Hindi/ Alt. English-1 2 MIL/Hindi/
English

MIL-2/Hindi/ Alt. English-2 2 MIL/Hindi/
English

VALUE BASED COURSES (3/2 Credit)
Kindly check the proposed value-based courses in the proposed four-year UG guidelines. BUGS/Colleges may propose new courses too. Also, if
any department is in a position to develop the proposed Value added courses, kindly do that.

Value Based courses Title of the paper Total Credit Department
Soft Skill 3 English
NCC/NSS/ Common Pool 3
Work Ethics 2

MULTI-DISCIPLINARY COURSES (3 Credit Each)

MULTI-DISCIPLINARY | Title of the paper Total Credit | Proposed by
Courses 3 Department
Environmental Science 3 Environmental
science
SWAYAM/Common Pool 3 SWAYAM
Understanding Heritage/ 3 History
Common Pool
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Preamble

The UGC Committee constituted for Learning Outcomes based Curriculum Framework for

BA Literary Studies in English (Major) is pleased to submit its report.

TheCommitteesuggeststhatthefollowingglobalremarksmaybetakenintoaccountbythe faculty
members, departments/schools, Boards of Studies in English, Institutes and Universities,

while considering the recommendations for theiruse:

i The learning outcomes are designed to help learners understand the objectives of
studyingBA(Major)inEnglish,thatis,toanalyze,appreciate,understandand
critically engage with literary texts written in English, approaching them from
various perspectives and with a clear understanding oflocations.

ii. ItissignificanttomentionherethattheBA(Major)EnglishsyllabusunderCBCS
remains the point of reference for the LOCF recommendations. However,
stakeholders (departments or universities or institutions) may make suitable
alternations with justifications while selecting texts, finalizing objectives and
organizing principles keeping in view global, national and regional contexts of
analysis andappreciation.

iii. Tothisend,thetextsmentionedintheLOCFdocumentareindicative.Similarly, the
organization of divisions / themes / genres / periods / authors / areas, etc. is
specific to contexts identified in the course(s) and does not pre-empt further
rethinkingorselectionwithclearjustificationforthechoicesexercisedtherein.

iv. The organization of the courses/papers may be worked into semesters/years
keepinginconsiderationthecreditloadinagivensemesterwiththeultimateend of
outcomes of the course/programme. However, it makes sense toinclude
courses/papers that demand more attention in the second and third years (third to
sixthsemesterasmayberequired)oftheMajorcourseinEnglish.

V. Learningoutcomesaremodifiablewithduejustificationinviewofcontexts,texts
selected in the course and requirements of the stakeholders, which are as diverse

as are regions in thecountry



Vi.

Vili.
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The overarching concern of the LOCF committee in English is to have definite
and justifiable course outcomes and their realization by the end of the
course/programme.

The Department/Institute/University is expected to encourage its faculty
concerned to make suitable pedagogical innovations, in addition to
teaching/learning processes suggested in the LOC Recommendations, so that the

Course/Programme learning outcomes can beachieved.
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BA Literary Studies in English (Major)
Part |

1.1 Introduction

Outcome based learning is the principal end of pedagogical transactions in higher education
intoday’sworldinthelightofexponentialchangesbroughtaboutinscienceandtechnology,  and
the prevalent utilitarian world view of the society. Since humanities is among the most
questioned discipline, it is imperative to perspectivise literary studies in English at the UG

and PGlevels.

HumanitieshaseverbeenincrisisintheWest,whichhasimpactedsocialperceptionbeyond
thewesternshoresincludinglndia,thoughthelndianmind,beforetheadventofcolonization,
related literature to ‘kavya satya’ (poetic truth), which was different from other forms of
truth,andhencenotcomparabletoothers.Buthumanities,poetrytobeprecise,hasfoundits

defendants in allages.

Thepresentcrisisofhumanitiesemanatesfromthepredominanceofscienceandtechnology in
particular because it contributes to human conditions and comfort in tangible terms and
thereby changing the human condition with material inventions. The resultant utilitarian
society likes to invest in science and technology because it takes care of provisions for life.
Literature, on the other hand, takes care of vision. But its impact is intangible and
immeasurable in terms of quantity. Humanities or literary discourse brings about qualitative
changes that remain immeasurable, but for its manifestation in human conduct that may be
observed and experienced, but not quantified. However, what gets obviated in the processis
that both of themi.e., science and technology and humanities-- are complementary, though
those fascinated with tangible outcomes do tend to gloss over it. Fortunately, institutions of
repute in management, also science and technology have started paying attention to

humanities and social sciences, at leastsymbolically.

To speak of human values in an age in which humanities as a discipline itself is in a state of

crisis may appear paradoxical.

The present century has increasingly realized the interconnectedness of all elements in the
universe and interrelatedness of lives. Tim Cook speaks about maintaining balance between

science and the humanities:
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If science is a search in the darkness, then the humanities are a candle that
shows where we have been and the danger that lies ahead. It is technology
married with liberal arts, married with the humanities that make our hearts

sing.
The function of literature is to bring the questions of values—human and literary—in focus.

Literariness is the ability of literature to attract attention to itself that it achieves through
deviant use of language. As a system of knowledge, it aims at providing pleasure first and
knowledgethereafter. Thereinliesitsvalueinbeingpleasant. Thereafter,theimportantthing is to
know what literature is valued for. Literature is known for what it stands or its
commitment. Literature celebrates life in all forms and stands for and with values of life by
representing the weak, the poor, the exploited, the vulnerable and the voiceless. In a way,

literary values are values of life, particularly humanlife.

Accordingly,Englishliterarycurriculahaveevolvedoveraperiodoftimeinindia.Fromits Anglo-
centric core, it moved to new literatures—Third World Literature, Commonwealth
Literature, American, Canadian, Australian, African Literature, and New Literatures in
English, and later to Indian Literature in English and Indian Literature in translation in the
light of various critical and theoretical discourses like Post-modernism, Post-colonialism,

Feminism, and Black Aesthetics/Dalit Aesthetics amongothers.

The present phase demands its alignment to the obtaining situation and demands. Its
acceptanceliesinitsabilitytoenrichengagementwithlocalandglobalrealties,experiences
andtheirmanifestationsinliterarytermswithoutglossingoverthecoreattributesi.e.,human
values. To achieve this, it is necessary for English studies to recognize and respect the

differences and transcendbinaries.

The question of relevance and acceptance of English literary studies follows. For local
acceptance, it is necessary to have space for local literature and also contiguous literatures.
For instance, for a Department of English located in Tamil Nadu may spare about 15 to 20
percentspacetoliteraturesotherthanEnglishlikeTamilandMalayalam, TeluguorKannada and to

skilldevelopment.

The LOCF for English is prepared on the contours and curricular structure provided by the
UGC, and may be modified without sacrificing the spirit of CBCS and LOCF.
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1.2  Learning Outcomes-based Approach to Curricular Planning

The fundamental premise underlying the learning outcomes-based approach to curriculum
planninganddevelopmentisthathighereducationqualificationssuchasaBachelor’s Degree
(Major)programmesareearnedandawardedonthebasisof(a)demonstratedachievementof
outcomes(expressedintermsofknowledge,understanding,skills,attitudesandvalues)and

(b) academic standards expected of graduates of a programme of study.

The expected learning outcomes are used as reference points that would help formulate
graduate attributes, qualification descriptors, programme learning outcomes and course
learning outcomes which in turn will help in curriculum planning and development, and in
the design, delivery and review of academic programmes.
Learningoutcomes-basedframeworksinanysubjectmustspecifywhatgraduatescompleting  a
particular programme of study are (a) expected to know, (b) understand and (c) be able to
do at the end of their programme of study. To this extent, LOCF in English is committed to
allowing for flexibility and innovation in (i) programme design and syllabi development by
highereducationinstitutions(HEISs),(ii)teaching-learningprocess,(iii)assessmentofstudent
learninglevels,and(iv)periodicprogrammereviewwithininstitutionalparametersaswellas
LOCF guidelines, (v) generating framework(s) of agreed expected graduate attributes,
qualificationdescriptors,programmelearningoutcomesandcourselearningoutcomes.

The key outcomes that underpin curriculum planning and development at theundergraduate
levelincludeGraduateAttributes,QualificationDescriptors,ProgrammeLearningOutcomes,
and Course LearningOutcomes.
TheLOCFforundergraduateeducationisbasedonspecificlearningoutcomesandacademic
standards expected to be attained by graduates of a programme of study. However, an
outcome-based approach identifies moves way from the emphasis on what is to be taught to
focus on what is actually learntby way of demonstrable outcomes. This approach provides
greaterflexibilitytotheteacherstodevelop—andthestudentstoacceptandadopt—different
learningandteachingpedagogyinaninteractiveandparticipatoryecosystem.Theideaisto
integratesocialneedsandteachingpracticesinamannerthatisresponsivetotheneedofthe
community.HEIs,ontheirturn,shalladdresstothesituationsoftheirstudentsbyidentifying
relevant and common outcomes and by developing such outcomes that not only match the
specificneedsofthestudentsbutalsoexpandstheiroutlookandvalues.

Moreover, it is borne in mind that outcome based curriculum does not obviate fact that the

focusisnotjustondomainknowledgeoroutcomesonlybutonprocessesandapproachesto
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beemployedinpedagogicaltransactions.Processesareasimportantastheoutcome.Elsethe outcomes

would remain confined to thepaper.

1.2.1 Nature and Extent of Bachelor’s Degree Programme in English

Literature (Major)

Bachelor’s Degree (Major) is a well-recognized, structured, and specialized
graduate level qualification in tertiary, collegiate education. The contents of this
degreearedeterminedintermsofknowledge,understanding,qualification,skillsand
values that a student intends to acquire in order to look for professional avenues or
move to higher education at the postgraduatelevel.
Bachelor’sDegree(Major)programmesattractentrantsfromthesecondarylevelor
equivalent, often with subject knowledge that may or may not be directly relevant to
the particular field of study/profession. Thus, BA (Major) Course in English aims to
equip students to qualify for joining a profession or to provide development
opportunities in particular employment settings. Graduates are enabled to enter a
varietyofjobsortocontinueacademicstudyatahigherlevel.

Qualification descriptors at this level reflect in-depth and specialized knowledgeand
understanding of their subjects enriched by domain knowledge, student knowledge,
criticalthinkingandeffectivecommunicationskills.Knowledgeatthislevelincludes
genericinformationaboutwhatallholdersofthequalificationareabletodo,andthe
qualities and skills that they have. Courses, therefore, reflect different aspirations of
types of students, and skills, learning needs and personal circumstances, needed
thereof. Programmes assess not only academic skills but also other skills and
attributes including what graduate level education requires, recognizes and accredits
in order for the major Degree to sync with national standards and be compatible
with internationalpractices.
Theattributesandoutcomesassociatedwithspecializedprogrammesofstudysuchas BA
Major in English are predominantly comprised of structured learning opportunities.
These programmes are devoted to classroom learning, group and individual learning
and library and field research projects. The Kkey component inthe
programmeisdevelopingtheabilitytocommunicateatdifferentlevels,rangingfrom basic
to criticalcommunication.

To complete the programme of study the student needs to demonstrate knowledgeof

thesubject,understandingofone’slocation,abilitytocriticallyappreciateatextor
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tradition in itself or in relation to others, knowledge of the development of the
discipline locally and globally through classroom study, self-study and research of
existingliteraturesandcurrentpractices. Thecriticalperspective,thusacquired,helps

thestudenttolinkthedegreetolifeskillsincludingprofessionalskillsandawareness ~ with

an understanding of human and literaryvalue.
1.2.2 Aims of Bachelor’s Degree Programme in English Literature (Major)

TheMajorprogrammeinanysubjectis,ineffect,abridgebetweensecondaryandtertiary level
education and postgraduate education. So it is important to make the courses in this
programme as inclusive and broad as possible even as they also carry the imprints of
specialized programmes of study. Major courses are specialized and remain within the
boundaries of accepted and current knowledge. The importance of student research is an
integralpartofanyMajor Programme,particularlytheEnglishMajorprogramme.
TheobjectivesoftheLOCFinEnglish,therefore,revisittraditionalexpectationsofteaching  and
learning English by centre-staging outcomes that are demonstrable through five key
attributes: understanding, use, communication, expansion, and application of subject
knowledgewithaclearawarenessandunderstandingofone’slocationintheimmediateand
globalenvironment.
InordertomaximizetheadvantagesofLOCF,theobjectivesaresyncedtooutcomes.Sothe LOCF
document highlights (i) the basic philosophy of teaching English a Major
subject;(ii)thecoreobjectivesofEnglish(LiteraryStudiesandLanguagethroughLiterature) by
way of imparting subject knowledge, life skills, awareness of human values, respect for
different locations and life forms, and professional skills; (iii) translation of each skill into
demonstrable outcomes in terms of basic and critical communication, social engagement,
personalgrowthandabilityenhancement;(iv)applicationanduseofdomainknowledgeasa bridge
to society and the world at large; (v) demonstration of professional awareness and problem
solving skills; (vi) demonstration of basic knowledge of digital knowledge platforms; (vi)
ability to recognize the professional and social utility of the subject; and (vi) in the process
understand, appreciate and imbibe values oflife.
The broad objectives of the Learning Outcomes-based Curriculum Framework (LOCF) in
English Literature (Major) can therefore be outlined through the following points:

e Prospects of the Curriculum: Formulating graduate attributes, qualification

descriptors,programmelearningoutcomesandcourselearningoutcomesthatare
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expected to be demonstrated by the holder of a degree student with Major in
English;

Core Values: Enabling prospective students, parents, employers and others to
understandthenatureandleveloflearningoutcomes(knowledge,skills,attitudesand
humanandliteraryvalues)orattributesforEnglishLiterature(Major);

Bridge to the World: Providing a framework to see the subject as a bridge to the
world in such a way that while recognizing the different conditions in pluralistic
society, the students also are aware of a core of shared values such as (i) a
commitment to the knowledge to understand the world and how to make a
contribution to it; (ii) development of each person's unique potential; (iii) respect for
othersandtheirrights;(iv)socialandcivicresponsibility,participationindemocratic
processes; social justice and cultural diversity; and (v) concern for the natural and
culturalenvironment;

Assimilation of Ability, Balance, harmony and Inclusiveness: lIdentifying and
defining such aspects or attributes of English Literature (Major) that a graduate of
thesubjectshouldbeabletodemonstrateonsuccessfulcompletionoftheprogramme
ofstudy;

Frame for National Standards: Providing a frame of reference for maintaining
national standards with international compatibility of learning outcomes of English
Literature(Major)andacademicstandardstoensureglobalcompetitiveness,andto
facilitate student/graduatemobility;

Pliability: Formulating outcomes that are responsive to social and technological
changesinorderthatthepedagogywillmeetstudent'sneedsarisingfromthechanges.
LOCFencourageseffectiveuseofnewtechnologiesastoolsforlearningandprovide a
balance between what is common to the education of all students and the kind of
flexibility and openness required foreducation;
Pedagogy:Providinghighereducationinstitutionsanimportantpointofreferencefor
designingteaching-learningstrategies,assessingstudentlearninglevels,andperiodic
reviewofprogrammesandacademicstandardsforEnglishLiterature(Major)with
shiftfromdomainknowledgetoprocessesofrealizingtheoutcomes;

Development: Providing HEIs a developmental approach through LOCF thatwould

accommodatesocialneedsandprovidestudentsacleardirectionoflearning.
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The specific objectives of the BA programme in English Literature (Major) are to develop in

the student the ability to demonstrable the following outcomes:

1.

2
3
4
5.
6
7
8
9

Disciplinary Knowledge of English Literature and LiteraryStudies
CommunicationSkills

Critical Thinking

AnalyticalReasoning

ProblemSolving

Research-RelatedSkills

Self-DirectingLearning

MulticulturalCompetence

Values: Moral and Ethical, Literary andHuman

10. DigitalLiteracy

The details are explained in the sections that follow.

1.3 GraduateAttributes

Disciplinary Knowledge:

a)

b)

9)

h)

ability to identify, speak and write about different literary genres, forms, periodsand

movements

ability to understand and engage with various literary and critical concepts and

categories

abilitytoreadtextsclosely,payingattentiontothemes,genericconventions,historical

contexts, and linguistic and stylistic variations andinnovations

abilitytounderstandappreciate,analyze,andusedifferenttheoreticalframeworks

abilitytolocateinandengagewithrelevantscholarlyworksinordertodevelopone’s  own

critical position and present one’s views coherently andpersuasively

abilitytosituateone’sownreading,tobeawareofone’spositionintermsofsociety,

religion, caste, region, gender, politics, and sexuality to be self-reflexive and self-

questioning

ability to understand the world, to think critically and clearly about the local and the

globalthroughareadingofliteraturesintranslationandintheoriginal,tobealocated Indian

citizen of theworld

ability to see and respect difference and to transcendbinaries
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Communication Skills:

a) ability to speak and write clearly in standard, academicEnglish
b) abilitytolistentoandreadcarefullyvariousviewpointsandengagewiththem.

c) abilitytousecriticalconceptsandcategorieswithclarity
Critical Thinking:

a) ability to read and analyze extantscholarship
b) abilitytosubstantiatecriticalreadingsofliterarytextstopersuadeothers
c) ability to place texts in historical contexts and read them in terms of generic

conventions and literaryhistory

Problem Solving:

a) abilitytotransferliterarycriticalskillstoreadotherculturaltexts

b) abilitytoreadanyunfamiliarliterarytexts

AnalyticalReasoning:

a) abilitytoevaluatethestrengthsandweaknessesinscholarlytextsspottingflawsin
theirarguments
b) ability to use critics and theorists to create a framework and to substantiate one’s

argument in one’s reading of literarytexts

Research-Related Skills:

a) ability to problematize; to formulate hypothesis and research questions, and to
identify and consult relevant sources to findanswers

b) abilitytoplanandwritearesearchpaper

Teamwork and TimeManagement:

a) ability to participate constructively in classdiscussions
b) ability to contribute to groupwork

c) abilitytomeetadeadline

ScientificReasoning:

a) ability to analyze texts, evaluating ideas and literarystrategies

b) ability to formulate logical and persuasivearguments
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Reflective Thinking:

ability to locate oneself and see the influence of location—regional, national, global—

on critical thinking and reading

Self-Directing Learning:

a) abilitytoworkindependentlyintermsofreadingliteraryandcriticaltexts

b) abilitytocarryoutpersonalresearch,postulatequestionsandsearchforanswers
DigitalLiteracy:

a) ability to use digital sources, and read themcritically

b) abilitytousedigitalresourcesforpresentations

MulticulturalCompetence:

a) ability to engage with and understand literature from various nations and reasons
andlanguages

b) abilitytorespectandtranscenddifferences

Moral and EthicalValues:

a) abilitytointerrogateone’sownethicalvalues,andtobeawareofethicalissues
b) ability to read values inherited in literary texts and criticism vis a vis, the

environment,religionandspirituality,asalsostructuresofpower

Leadership Readiness:

ability to lead group discussions, to formulate questions for the class in literary

and social texts
Life-long Learning:

a) ability to retain and build on critical readingskills

b) abilitytotransfersuchskillstootherdomainsofone’slifeandwork
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1.4 Qualification descriptors for a bachelor’s degree with EnglishMajor

The qualification descriptors for the BA (English Major) programme in English shall be
five learningattributessuchasunderstanding,use,communication,expansion,andapplicationof
subject knowledge with a clear understanding of one’s location. This also involves
awarenessonthestudents’partofdifferencespertainingtoclass,caste,gender,community,
region, etc. in order that they can transcend these differences with transparency of purpose
and thought. The key qualification descriptor for English Major shall be clarity of
communicationaswellascriticalthinkingandethicalawareness.EachMajorGraduatein English
should be ableto

e demonstrate a coherent and systematic knowledge and understanding of the field of
literary and theoretical developments in the field of English Studies and English
Studies in India. This would also include the student’s ability to identify, speak and
writeaboutgenres,forms,periods,movementsandconventionsofwritingaswellas  the
ability to understand and engage with literary-critical concepts, theories and
categories

e demonstrate the ability to understand the role of literature in a changing world from
thedisciplinaryperspectiveaswellasinrelationtoitsprofessionalandeverydayuse. While
the aspect of disciplinary attribute is covered by the ability of the students to read
texts with close attention to themes, conventions, contexts and value systems, a key
aspect of this attribute is their ability to situate their reading, their position(s) in
terms of community, class, caste, religion, language, region, gender, politics, and an
understanding of the global and thelocal

e demonstrate the ability to think and write critically and clearly about one’s role as a
located Indian citizen of the world through a reading of English literatures and
literatures intranslation

e Communicateideas,opinionsandvalues—bothliteraryvaluesandvaluesoflifeinall
shadesandshapes—inordertoexpandtheknowledgeofthesubjectasitmovesfrom the
classroom to life andlife-worlds

e Demonstrate the ability to share the results of academic and disciplinary learning
through different forms of communication such as essays, dissertations, reports,
findings, notes, etc, on different platforms of communication such as the classroom,

the media and theinternet
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e Recognize the scope of English studies in terms of career opportunities, employment
andlifelongengagementinteaching,publishing,translation,communication,media, soft
skills and other alliedfields

o Apply subject-specific skills in language and literature to foster a larger sense of
ethical and moral responsibility among fellow humans in order to see and respect

differencesinandamongvariousspeciesandlife-formsandlearntotranscendthem

Theprogrammewillstrengthenthestudent’sabilitytodrawonnarrativesthatalertusto  layers
and levels of meaning and differences in situations and complexities of relations.
Linguisticandliterarycompetenceshouldhelpthestudentsidentify,analyzeandevaluate keys
issues in the text and around in the world—thematic, contextual, professional,
processual—andthinkofwaystofindacceptableandsustainablesolutions.Studentswill have
the ability to understand and articulate with clarity and critical thinking one’s

positionintheworldasanIindianandasanindiancitizenoftheworld.
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1.5 The Teaching LearningProcess

Learning is a challenging, engaging, and enjoyable activity. Learners should be encouraged
to engage in a rigorous process of learning and self-discovery by adopting a highly focused
andyetflexibleapproachtoeducationasopposedtorotelearning.Eachdaylearnersshould be
encouraged to focus on key areas of the course and spend time on learning the course
fundamentals and their application in life and society. In teaching and learning pedagogy,
there should be a shift from domain or conclusions based approach to the experiential or

process/es basedapproach.

The faculty should promote learning on a proportionate scale of 20:30:50 principle, where
lectures (listening/hearing) constitute 20 percent of the delivery; visuals (seeing) 30 percent
ofthelearningmethods;andexperience(doing/participating)50percent. Thisratioissubject  to
change as per institutional needs. In order to achieve its objective of focused process based
learning and holistic development, the Institution/University may use a variety of

knowledge deliverymethods:

1.5.1 Lectures

Lecturesshouldbedesignedtoprovidethelearnerswithinterestingandfreshperspectiveson  the
subject matter. Lectures should be interactive in a way that students work with their
teacherstogetnewinsightsinthesubjectarea,onwhichtheycanbuildtheirownbridgesto

higherlearning.

1.5.2 Discussions
Discussionsarecriticalcomponentsoflearning,andcanbeusedasaplatformforstudentsto
becreativeandcriticalwitholdandnewideas.Besidesdevelopingcritiquingskills,arriving at
consensus on various real life issues and discussion groups lead to innovative problem

solving and, ultimately tosuccess.

1.5.3 Simulations

Simulations provide students opportunities to understand real life situations and scenarios,
and solve challenges in a controlled environment or make use of them in simulatingcultural
experiencesbylocating/transposingtheminnew(local,regional,nationalandinternational)

situations.



UGCDocumentonLOCFEnglish

1.5.4 CaseStudies:
Realcasestudies,whereverpossible,shouldbeencouragedinordertochallengestudentsto  find
creative solutions to complex problems of individual, community, society and various

aspects of knowledge domainconcerned.

1.5.5 RolePlaying
Assumingvariousroles,asinreallife,isthekeytounderstandingandlearning.Studentsare
challengedtomakestrategicdecisionsthroughrole-plays,andtoanalyzetheimpactofthese

decisions.Forthispurpose,incidentsfromliterarytextsmayalsobeused.

1.5.6 Team Work

Positive collaboration in the form of team work is critical in the classroom environment, for
which it is necessary to transcend one’s prejudices and predilections so as to achieve the
desired outcomes. In the process of team work, learners will acquire the skills of managing
knowledge acquisition and other collaborative learners, thereby understanding how to

incorporate and balance personalities.

1.5.7 Study Tours/FieldVisits:

StudyTours/Fieldtripsprovideopportunitiestothelearnerstotesttheirin-classlearningin real life
situations as well as to understand the functional diversity in the learning spaces. These
may include visits to sites of knowledge creation, preservation, dissemination and

application.Institutionsmaydevisetheirownmethodstosubstitute/modifythisaspect.
1.6 Assessment Methods

1.6.1 Alignment of Programme Learning Outcomes and Course Learning Outcomes:
The assessment of learners’ achievement in BA English (Major) will be aligned with the

following:
e programme learning outcomes (graduatedescriptors)

e course learning outcomes (qualificationdescriptors)

e academicandprofessionalskillssuggestedinthegraduatelearningdescriptorsinthe
LOCF recommendations (indicated and illustrated in the Learning Outcomes in

respect of selectcourses)



UGCDocumentonLOCFEnglish

1.6.2 Assessmentpriorities:Institutionswillberequiredtoprioritizeformativeassessments (in-
semester activities including tests done at the department or instructor level) rather than
giving heavy and final weightage to summative assessments (end-semester and/or mid-
semester tests traditionally done centrally). Progress of learners towards achieving learning
outcomes may be assessed making creative use of the following, either independently or in
combination: time-constrained examinations (say 1-hour or 2-hour tests); closed-book and
open-book tests (if applicable, rather than doing as a rule); problem based assignments; real
lifesimulations;observationofpracticalskills(speaking,listening,problemsolvingwithina peer
group or a class); individual project reports (case-study or term papers within a given word
limit); team project reports; oral presentations, including seminar presentation; viva voce,
interviews; computerized adaptive testing for MCQ); peer and self-assessment etc. and
anyotherpedagogicapproachesasmayberelevantkeepinginviewthelearners’level,credit load

and classsize.

1.6.3 Diversity in Assessment Methods: Allowing for the diversity in learning and
pedagogical methods adopted by different universities and institutions, stakeholders
(Academic Councils, Boards of Studies or statutory bodies) are expected to ensure that the
objectives of the course(s) are clearly aligned to learning outcomes. It is expected that the
curricula developed by institutions will maintain a transparent roadmap of (a) pedagogical
methods and priorities and (b) learning outcomes that reflect the weightage points given to

differentaspectsofskillsandachievementsidentifiedintherecommendations.

1.6.4 LearningOutcomeslndex:Whiledevisingassessmentmodesandcriteria,institutions
may look to gridlock course learning outcomes and programme learning outcomes as
indicated in the LOCF (English), and work out ways to assign credit loads and distribute
weightagepointsforeach. Thefollowingtableshowsonepossiblewaytodevelopalearning

Outcomes index for the Programme and thecourses.
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1.6.5 Innovation and Flexibility: Within each category, institutions are expected to
encourage instructors to bring in innovative and flexible methods to guarantee the fullest
realization of Learning Outcomes outlined in the document. All such instructional and
assessment requirements must be clearly communicated to all stakeholders at the time of
course registration. Any subsequent change or minor modification necessary for fuller
realization of learning outcomes must be arranged with due notice and institutional

arrangement at the relevantlevel.
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1.6.6 Freedom and Accountability: Freedom and accountability of the stakeholder arekey
attributes that determine the success of the Learning Outcomes framework. For example, in
researchwork,learnersmaybeaskedtopayattentiontolibraryworkandsurveyofliterature,
originality of ideas, formulation of arguments, and creativity. Components may be assigned
weightage points accordingly (say, x:y:z for different components out of 15 points). The
excellenceofinstitutionswillbeincreasinglydeterminedbyLearningOutcomesratherthan
programmeorcourseobjectives.Henceitisnecessarytoinnovatecontinuallyinlearningand
assessment in order to ensure meaningful and socially relevant learning (with transparent

Learning Outcomes indices) rather than rotelearning.

1.6.7 ClusteringofActivities: Eachclusterofactivitymaybeassignedweightagepointsin

accordance with the priorities of the institution without diluting the principles given in the
LOCF. So an institution may choose to have any or all of the following in its in-semester
activities with clear and transparent methods of communication to learners: open viva voce,
group quiz or individual, classroom simulations and problem solving activities, library or
field visits, term papers, individual and group reports, poster presentations. Credit hour and

L-T-O distribution shall be crucial to any suchclustering.

1.6.8 Review and Amendment: It is important for institutions to review, periodically and
without fail, the efficacy of any method adopted to meet the learning outcomes proposed in
the LOCF recommendations. Institutions are also required to make statutory provisions to
adapt/modify/amendrulesandclausesasmaybenecessarywithoutviolatingthespiritofthe

largerprogrammeoutcomesoutlinedbytheUGCintheCBCSguidelines.

1.6.9 Spirit Rather than Letter of the LOCF: The guidelines for assessment given here
and elsewhere in the LOCF recommendations are indicative rather than exhaustive. So
institutions are expected to frame assessment modes and criteria relevant to their situation
and context, in keeping with the spirit of the LOCF. The basic idea of LOCF (English
Honours)—that learners at this level should understand their position(s) in the light of
regional,nationalandglobalperspectives—mustfindatrueandtransparentreflectioninthe

assessment.
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BA English (MAJOR) Courses

A. Core Courses

C-1/PAPER 1: INDIAN CLASSICAL LITERATURE (ICL)
Course Level Learning Outcomes:

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate
runthus:

e explain the eco-socio-political-cultural context of the age that produced Indian
classical literature from its early beginning till 1100AD

e appreciate the pluralistic and inclusive nature of Indian classical literature and its
attributes

e historically situate the classical literature and diverse literary cultures from India,
mainly from Sanskrit, but also Tamil, Prakrit and Pali by focusing on major texts in
the principalgenres

o tracetheevolutionofliteraryculture(s)inindiainits/theircontexts,issuesofgenres,
themes and criticalcultures

e understand,analyzeandappreciatevarioustextswithcomparativeperspectives

Course Content

Unit-1:

a) The Indian Epic Tradition: Themes and Recensions
b) Classical Drama: Theory and Practice

¢) Alankara and Rasa

d) Dharma and the Heroic

Unit-11:

Kalidasa Abhijnana Shakuntalam, tr. Chandra Rajan, in Kalidasa: The Loom ofTime
(New Delhi: Penguin, 1989).

Unit-111:Vyasa‘TheDicing’and‘TheSequeltoDicing, ‘TheBookofthe AssemblyHall’,*The
Temptation of Karna’, Book V ‘The Book of Effort’, in The Mahabharata: tr. anded.
J.A.B. van Buitenen (Chicago: Brill, 1975) pp. 106-69.

Unit-1V:SudrakaMrcchakatika, tr. M.M. Ramachandra Kale (New Delhi:
Motilal Banarasidass, 1962)

Unit-V: Tlango Adigal ‘The Book of Banci’, in Cilappatikaram: The Tale of an Anklet,
tr. R. Parthasarathy (Delhi: Penguin, 2004) booka3.
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Suggested Readings:

1. Bharata, Natyashastra, tr. Manomohan Ghosh, vol. I, 2nd edn (Calcutta:
Granthalaya, 1967) chap. 6: ‘Sentiments’, pp.100-18.

2. Iravati Karve, ‘Draupadi’, in Yuganta: The End of an Epoch (Hyderabad: Disha,
1991) pp.79-105.

3. J.A.B. Van Buitenen, ‘Dharma and Moksa’, in Roy W. Perrett, ed., Indian
Philosophy, vol. V, Theory of Value: A Collection of Readings (New York:Garland,
2000) pp.33-40.

4. Vinay Dharwadkar, ‘Orientalism and the Study of Indian Literature’, in
Orientalism and the Postcolonial Predicament: Perspectives on South Asia, ed.
Carol A. Breckenridge and Peter van der Veer (New Delhi: OUP, 1994) pp.158-
95.

5. A.V.Kieth, History of Sanskrit Literature. Oxford: OUP, 1920.

6. A.K. Warder, Indian Kavya Literature, 8 Volumes. Delhi: Motilal Banarsidas, 2011
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C-2/PAPER 2: EUROPEAN CLASSICAL LITERATURE (ECL)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate
runthus:
o historicallysituateclassicalEuropean,i.e.,GreekandLatinliteraryculturesandtheir
socio-political-culturalcontexts
e engage with classical literary traditions of Europe from the beginning till the
5"century AD
e grasp the evolution of the concept of classic and classical in the European literary
thinking and its reception over a period oftime
e appreciateclassicalliteratureofEuropeandpursuetheirinterestsinit
e examine different ways of reading and using literary texts across a wide range of
classical authors, genres and periods with comparativeperspectives
e develop ability to pursue research in the field ofclassics
o developacademicandpracticalskillsintermsofcommunicationandpresentationand also
learn about human and literary values of classicalperiod

Course Content

Unit-1:

The Epic

Comedy and Tragedy in Classical Drama
The Athenian City State

Catharsis and

Mimesis Satire

Literary Cultures in Augustan Rome

Unit-11:
Homer The lIliad, tr. E.V. Rieu (Harmondsworth:Penguin,1985). Book-1 & 1.

Unit-111:
Sophocles Oedipus the King, tr. Robert Fagles in Sophocles: The Three Theban Plays
(Harmondsworth: Penguin,1984).

Unit-1V:
Plautus Pot of Gold, tr. E.F. Watling (Harmondsworth: Penguin,1965).

Unit-V:

Ovid Selections from Metamorphoses ‘Bacchus’, (Book III), ‘Pyramus and Thisbe” (Book
IV), ‘Philomela’ (Book VI), tr. Mary M. Innes (Harmondsworth: Penguin,1975).

Suggested Readings
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1. Aristotle, Poetics, translated with an introduction and notes by Malcolm Heath,
(London: Penguin, 1996) chaps. 6-17, 23, 24, and26.

Plato, The Republic, Book X, tr. Desmond Lee (London: Penguin,2007).

3. Horace, Ars Poetica, tr. H. Rushton Fairclough, Horace: Satires, Epistles and Ars

Poetica (Cambridge Mass.: Harvard University Press, 2005) pp.451-73.

no

4. Homer, The lliad. Tr. E.V. Rieu. Harmondsworth: Penguin, 1985.

5. Sophocles,OedipustheKing.Tr.RobertFaglesinSophocles: TheThreeThebanPlays.

Harmondsworth: Penguin,1984.

6. RichardRutherford,ClassicalLiterature:AConciseHistory.Oxford:BlackwellPublishing,
2005.

C-3/PAPER 3: INDIAN WRITING IN ENGLISH (IWE)

Course Level Learning Outcomes
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Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate
runthus:

appreciatethehistoricaltrajectoryofvariousgenresofIWEfromcolonialtimestill
thepresent

criticallyengagewithIndianliterarytextswritteninEnglishintermsof
colonialism/postcolonialism, regionalism, andnationalism
criticallyappreciatethecreativeuseoftheEnglishlanguageinl WE

approachlWEfrommultiplepositionsbasedonhistoricalandsociallocations

Course Content

Unit-1:

Unit-11:

IndianEnglish

Indian English Literature and itsReadership
Themes and Contexts of the Indian EnglishNovel
TheAestheticsofindianEnglishPoetry
ModernisminIindianEnglishLiterature

The Nation and Indian EnglishLiterature

POETRY

Unit-111:

e H.L.V.Derozio‘FreedomtotheSlave’, TheOrphanGirl’, ToIndia—MyNative
Land’
Kamala Das, ‘Introduction’, ‘My Grandmother’s House’

e NissimEzekiel,‘Enterprise’ &, TheNightof theScorpion’

e RobinS.Ngangom, TheStrangeA ffairofRobinS.Ngangom’,‘ APoemfor
Mother’

e FEunicedeSouza, DeSouzaPrabhu’

NOVELS

Unit-1V:

e R.K. Narayan, Swami andFriends

e Amitav Ghosh, ShadowLines

SHORTFICTION

b

e Rohinton Mistry ‘SwimmingLesson

e ShashiDeshpande‘Thelntrusion’
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Unit-V:

DRAMA

e Mahesh Dattani: Tara

Suggested Readings
Raja Rao, Foreword to Kanthapura(New Delhi: OUP, 1989) pp. v—vi.

Salman Rushdie, ‘Commonwealth Literature does not exist’, in Imaginary Homelands

(London: Granta Books, 1991) pp. 61-70.

Meenakshi Mukherjee, ‘Divided by a Common Language’, in The Perishable Empire
(New Delhi: OUP, 2000) pp.187-203.

BruceKing, ‘Introduction’,inModernindianPoetryinEnglish(NewDelhi:OUP,2"edn,
2005) pp.1-10.
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C-4-PAPER 4: BRITISH POETRY AND DRAMA: 14TH TO 17TH CENTURIES
(BPD-1)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate
runthus:

e understandthetraditionofEnglishliteraturefrom14thtol7thcenturies.

e develop a clear understanding of Renaissance Humanism that provides the basis for
the textssuggested

e engage with the major genres and forms of English literature and develop
fundamental skills required for close reading and critical thinking of the texts and

concepts

e appreciateandanalyzethepoemsandplaysinthelargersocio-politicalandreligious
contexts of thetime.

Course Content

The texts suggested here are in addition to those in the CBCS syllabus. Some texts/portions
havebeenchangedkeepinginviewtheCourseLevelLearningOutcomes(CLLO)aswellas global
guidelines in the LOCF documents. Stakeholders, as already suggested, may make

amendmentsinthefinalizationofthecorpusaswellasthepointsraisedintheCLLO.

Unit-1:
e RenaissanceHumanism
e The Stage, Court andCity
o Religious and PoliticalThought
e ldeas of Love andMarriage
e The Writer inSociety
Unit-11:

Q) Geoffrey Chaucer The Wife of Bath'’s
Prologue

(i) Edmund Spenser Selections fromAmoretti:
Sonnet LXVII ‘Like as a huntsman...’
Sonnet LVII ‘Sweet warrior...’

SonnetL XXV ‘Onedaylwrotehername...” (iii)
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John Donne ‘The SunneRising’,
‘Batter My Heart’
‘Valediction: Forbidding Mourning’

Unit-111:
Christopher Marlowe Doctor Faustus
Unit-1V:

William Shakespeare-Macbeth

Unit-V:
William Shakespeare -Twelfth Night

Suggested Readings
Pico Della Mirandola, excerpts from the Oration on the Dignity of Man, in The Portable
Renaissance Reader, ed. James Bruce Ross and Mary Martin McLaughlin (New York:
Penguin Books, 1953) pp. 476-9.

John Calvin, ‘Predestination and Free Will’, in The Portable Renaissance Reader,ed. James

Bruce Ross and Mary Martin McLaughlin (New York: Penguin Books,1953) pp. 704-11.

Baldassare Castiglione, ‘Longing for Beauty’ and ‘Invocation of Love’, in Book 4 of The
Courtier,‘LoveandBeauty’,tr.GeorgeBull(Harmondsworth:Penguin,rpt.1983)pp.324—
8,330-5.

PhilipSidney,AnApologyforPoetry,ed.ForrestG.Robinson(Indianapolis:Bobbs-Merrill,
1970) pp.13-18.
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C-5/PAPER 5: AMERICAN LITERATURE (AL)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate
runthus:

understandthedepthanddiversityof Americanliterature,keepinginmindthehistory and
culture of the United States of America from the colonial period to the present

(17"century to 21%tcentury)

understand the historical, religious and philosophical contexts of the American spirit
in literature; social-cultural-ecological-political contexts may, for example, include
the idea of democracy, Millennial Narratives, the Myth of Success, the American
Adam,theMythoftheOldSouth,theWildWest,Meltingpot,Multiculturalism,etc.

appreciatethecomplexityoftheoriginandreceptionof Americanliterature,givenits

European and non-European historical trajectories, particularly in relation to writers
of European ( Anglo-Saxon, French, Dutch and Hispanic) descent, as well as writers
from black and non-European ( African, American Indian, Hispanic-American and

Asian) writingtraditions

criticallyengagewiththecomplexnatureofAmericansociety,givenitsjourneyfrom
specific religious obligations and their literary transformations (such as Puritanism,
Unitarianism, Transcendentalism, etc.) to the growth of anti- or non-Christian

sensibilities

critically appreciate the diversity of American literature in the light of regional

variations in climate, cultural traits, economicpriorities

explore and understand the nature of the relationships of human beings to other
humanbeingsandotherlifeformsinrelationtorepresentativeliterarytextsinvarious

genres

relate the African American experience in America (both ante-bellum and post-

bellum)toissuesofexclusioninsocietiesrelevanttotheirlearningexperience

analyze the American mind from global and Indian perspectives and situate the

American in the contemporaryworld
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Course Content

The texts suggested here are in addition to those in the CBCS syllabus. Some texts/portions
havebeenchangedkeepinginviewtheCourseLevelLearningOutcomes(CLLO)aswellas global
guidelines in the LOCF documents. Stakeholders, as already suggested, may make

amendmentsinthefinalizationofthecorpusaswellasthepointsraisedintheCLLO.

Unit-1;

e TheAmericanMythsofGenesis/TheAmericanDream/TheAmericanAdam

e American Romance and the AmericanNovel

e Is Huck Finn the Prototypical AmericanNovel?

e MulticulturalLiteratureoftheUnitedStates;FolkloreandtheAmericanNovel

e Race and Gender in AmericanL.iterature

e WarandAmericanFiction

e TwoTraditionsofAmericanPoetry;EmersonandPoe/Typologicaland
TropologicalTraditions

e Social Realism and the AmericanNovel

e The Questions of Form in AmericanPoetry
Unit-11:

Drama
ArthurMiller:AlIMySons

TennesseeWilliams: TheGlass Menagerie

Unit-111:

Fiction:
ToniMorrison:TheBluestEye

Unit-1V:
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Short Fiction and personal narrative

Edgar Allan Poe ‘The Purloined Letter’
MayaAngelou:SelectionsfromIKnowWhytheCagedBirdSings(chaps15 and16)

William Faulkner ‘Dry September’
Unit-V:

Poetry:
Anne Bradstreet: ‘The Prologue’

WaltWhitman:SelectionsfromSongofMyself(Sections1to5) ‘O Captain,
MyCaptain’

Robert Frost: Two Poems: ‘Once by the Pacific’ and ‘Mending Wall’
Langstan Hughes: ‘The Negro Speaks of Rivers’

Alexie Sherman Alexie: ‘Crow Testament’ and ‘Evolution’

Suggested Reading:

HectorStJohnCrevecouer, WhatisanAmerican’,(LetterIII)inLettersfromanAmerican Farmer
(Harmondsworth: Penguin, 1982) pp.66—-105.

FrederickDouglass,ANarrativeofthelifeofFrederickDouglass(Harmondsworth:Penguin, 1982)
chaps. 1-7, pp.47-87.

Henry David Thoreau, ‘Battle of the Ants’ excerpt from ‘Brute Neighbours’, in Walden
(Oxford: OUP, 1997) chap. 12.

RalphWaldoEmerson,‘SelfReliance’,inTheSelectedWritingsofRalphWaldoEmerson,
ed.withabiographicalintroductionbyBrooksAtkinson(NewYork:TheModernLibrary,
1964).

ToniMorrison,‘RomancingtheShadow’,inPlayingintheDark:WhitenessandLiterary

Imagination (London: Picador, 1993) pp.29-39.
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C-6/PAPER 6: POPULAR LITERATURE (PL)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e trace the early history of print culture in England and the emergence of genre fiction

and bestsellers
e engagewithdebatesonhighandlowculture,canonicalandnon-canonicalliterature
e articulate the characteristics of various genres of non-literaryfiction

e investigate the role of popular fiction in the literary polysystem of various linguistic

cultures
e demonstrate how popular literature belongs to itstime

e Usevariousmethodsofliteraryanalysistointerpretpopularliterature

Course Content
Unit-1:

e Coming ofAge

e The Canonical and thePopular

e Ethics and Education in Children’sLiterature
e Sense andNonsense

e The GraphicNovel

e The Popular and theMarket

Unit-11:
Children’sLiterature

Lewis Carroll, Through the Looking Glass

Sukumar Ray, Two Poems: “The Sons of Ramgaroo”, and “Khichudi”
Unit-111:

DetectiveFiction
Agatha Christie:The Murder of Roger Ackroyd

Romance/ChickLit

Daphne du Maurier, Rebecca
Unit-1V:

GraphicFiction
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Vishwajyoti Ghosh, This Side That Side: Restorying Partition
Unit-V:
ScienceFiction

Isaac Asimov: “Nightfall”

Suggested Readings

Leslie Fiedler, ‘“Towards a Definition of Popular Literature’, in Super Culture: American

Popular Culture and Europe, ed. C.W.E. Bigshy

Felicity Hughes, ‘Children’s Literature: Theory and Practice’,English Literary History, vol.

45, 1978,

Christopher Pawling, ‘Popular Fiction: Ideology or Utopia?’ in Popular Fiction and Social

Change, ed. Christopher Pawling
Tzevetan Todorov, ‘The Typology of Detective Fiction’, in The Poetics of Prose

Darco Suvin, ‘On Teaching SF Critically’, in Positions and Presuppositions in Science

Fiction

Janice Radway. ‘The Institutional Matrix, Publishing Romantic Fiction’, in Reading the

Romance: Women, Patriarchy, and Popular Literature
EdmundWilson,WhoCaresWhoKilledRogerAckroyd?’, TheNewYorker,20June1945.

HilllaryChute,“ComicsasLiterature?ReadingGraphicNarrative’,PMLA123(2)
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C-7/PAPER 7: BRITISH POETRY AND DRAMA: 17TH AND 18TH CENTURIES
(BPD-2)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

identifythemajorcharacteristicsoftheComedyofMannersandMock-Heroicpoetry

demonstrate in-depth knowledge and understanding of the religious, socio-intellectual

and cultural thoughts of the 17"and 18™centuries

examine critically keys themes in representative texts of the period, including Sin,
Transgression,Love,Pride,revenge,sexuality,humanfollies,amongothers

show their appreciation of texts in terms of plot-construction, socio-culturalcontexts

and genre of poetry anddrama

analyze literary devices forms and techniques in order to appreciate and interpret the

texts

Course Content:

Unit-1:

Unit-11:

Religious and Secular Thought in the 17thCentury
ChanginglmagesoftheHumanBeingintheL.iteratureofthePeriod
The Stage, the State and theMarket

The Mock-epic andSatire

Women in the 17thCentury

The Comedy ofManners

John Milton: Paradise Lost: Book1l

Unit-111:

John Webster: The Duchess ofMalfi

Unit-1V:

Aphra Behn: TheRover

Unit-V:

Alexander Pope:The Rape of theLock
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Suggested Readings

The Holy Bible, Genesis, chaps. 1-4, The Gospel according to St. Luke, chaps. 1-7 and 22—
4.

Niccolo Machiavelli, The Prince, ed. and tr. Robert M. Adams (New York: Norton, 1992)
chaps. 15, 16, 18, and 25.

Thomas Hobbes, selections from The Leviathan, pt. I (New York: Norton, 2006) chaps. 8,
11, and 13.

John Dryden, ‘A Discourse Concerning the Origin and Progress of Satire’, in The Norton
Anthology of English Literature, vol. 1, 9th edn, ed. Stephen Greenblatt (New York: Norton
2012) pp. 1767-8.
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C-8/PAPER 8: BRITISH LITERATURE 18" CENTURY
(BL-1)

Course Level Learning Outcomes
Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e explain and analyze the rise of the criticalmind

¢ tracethedevelopmentofRestorationComedyandanti-sentimentaldrama

¢ examineandanalyzetheformandfunctionofsatireintheeighteenthcentury

e appreciate and analyze the formal variations ofClassicism

e map the relationship between the formal and the political in the literature of the neo-

classicalperiod

Course Content
Unit-I:
e The Enlightenment andNeoclassicism

o RestorationComedy
e The Country and theCity
o The Novel and the PeriodicalPress

e The Self-Conscious ArtForm

Unit-11:

William Congreve:The Way of theWorld

Unit-111;

Jonathan Swift Gulliver’s Travels (Books I11 andlV)

Unit-1V:

Samuel Johnson:‘London’

Thomas Gray ‘Elegy Written in a Country Churchyard’

Unit-V:

LaurenceSterne:TheLifeandOpinionsofTristramShandy,Gentleman

Suggested Reading:

Jeremy Collier, A Short View of the Immorality and Profaneness of the English Stage
(London: Routledge, 1996).

Daniel Defoe, ‘The Complete English Tradesman’ (Letter XXII), ‘The Great Law of

SubordinationConsidered’(LetterIV),and‘ TheCompleteEnglishGentleman’,in Literature
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and Social Order in Eighteenth-Century England, ed. Stephen Copley (London: Croom
Helm, 1984).

Samuel Johnson, ‘Essay 156°, in The Rambler, in Selected Writings: Samuel Johnson, ed.
Peter Martin (Cambridge, Mass.. Harvard University Press, 2009) pp. 194-7,
RasselasChapter 10; ‘Pope’s Intellectual Character: Pope and Dryden Compared’, from
The Life of
Pope,inTheNortonAnthologyofEnglishLiterature,vol.1,ed.StephenGreenblatt,8thedn  (New
York: Norton, 2006) pp. 2693-4,2774-7.
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C-9/PAPER 9: BRITISH ROMANTIC LITERATURE (BRL)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

¢ understandRomanticismasaconceptinrelationtoancillaryconceptslikeClassicism

e understand the Romantic period in English literature in terms of its social,
philosophical, intellectual, literary backgrounds including German and French

influences
e analyze and understand the main characteristics ofRomanticism

e appreciate the canonical and representative poems and prose of the writers of the

Romanticperiod.

o develop skills of critical analysis and interpretation of selected poems in order to
understand the theme, language, style, and elements ofprosody.

e appreciate and analyze the sensibility of the British Romantic period: common man,
equality, freedom, sense of community andfraternity
o relate Romantic literary texts to other forms of expression such as painting, for

instance.

Course Content

Unit-1:
e Reason andlmagination
e Conceptions ofNature
e Literature andRevolution
e TheGothic
e The RomanticLyric
Unit-11:

William Blake ‘TheLamb’,
‘TheChimneySweeper’(fromTheSongsoflnnocenceandTheSongsof
Experience)

‘The Tyger’ (The Songs of Experience)
'Introduction’toTheSongsoflnnocence
Robert Burns ‘A Bard’sEpitaph’
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‘Scots Wha Hae’

Unit-111:
WilliamWordsworth‘TinternAbbey’
‘Ode: Intimations of Immortality’
Samuel Taylor Coleridge ‘Kubla Khan’
‘Dejection: AnOde’

Unit-1V:

Lord GeorgeGordon
NoelByron‘ChildeHarold’:cantolll,verses36—45 (lines
316-405); canto 1V, verses178-86
(lines 1594-674)
PercyByssheShelley‘OdetotheWestWind’
‘Ozymandias’

John Keats ‘Ode to a Nightingale’

‘To Autumn’

Unit-V:
Mary Shelley:Frankenstein

Suggested Readings
WilliamWordsworth,‘PrefacetoLyricalBallads’,inRomanticProseandPoetry,ed.Harold
Bloom and Lionel Trilling (New York: OUP, 1973) pp.594-611.

JohnKeats, ‘LettertoGeorgeandThomasKeats,2 1 December1817’,and‘LettertoRichard
Woodhouse,270ctober,1818’,inRomanticProseandPoetry,ed.HaroldBloomandLionel
Trilling (New York: OUP, 1973) pp. 766—68,777-8.

Jean-Jacques Rousseau, ‘Preface’ to Emile or Education, tr. Allan Bloom (Harmondsworth:
Penguin, 1991).

Samuel Taylor Coleridge, Biographia Literaria, ed. George Watson (London: Everyman,
1993) chap. XIII, pp. 161-66.
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C-10/PAPER 10: BRITISH LITERATURE: 19TH CENTURY
(BL-2)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

¢ identifyandanalyzethesocio-economic-politicalcontextsthatinformtheliteratureof

theperiod

e comment on the historical and political awareness of literary texts as reflected in the

transition from nature to culture across variousgenres

¢ understand the conflict between self and society in different literary genres of the

period
¢ linktheriseofthenoveltotheexpansionofColonialismandCapitalism
e understand the transition from Romantic to Victorian in literature andculture
¢ link the Victorian temper to political contexts in Englishcolonies

¢ link the changes in the English countryside to changes brought about in similar

settings inlndia

Course Content

Unit-1;
e Utilitarianism

e Colonialism and nineteenth centuryliterature
e The Death of theVillage

e The 19th CenturyNovel

e MarriageandSexuality

e TheWriterandSociety

e Faith andDoubt

e The DramaticMonologue

Unit-11:



Jane Austen:Pride andPrejudice
Unit-111:

Charlotte Bronte:JaneEyre
Unit-1V:

Charles Dickens: HardTimes
Unit-V:

AlfredTennyson: ‘TheLadyofShalott’ ‘Ulysses’

‘The Defence of Lucknow’
Robert Browning ‘My Last Duchess’ ‘The
Last Ride Together’
Christina Rossetti: ‘The Goblin Market’

Selected Readings:

UGCDocumentonLOCFEnglish

Karl Marx and Friedrich Engels, ‘Mode of Production: The Basis of Social Life’, ‘The Social

Nature of Consciousness’, and ‘Classes and Ideology’, in A Reader in Marxist Philosophy,
ed.HowardSelsamandHarryMartel(NewY ork:InternationalPublishers,1963)pp.186-8, 190-—

1,199-201.

Charles Darwin, ‘Natural Selection and Sexual Selection’, in The Descent of Man in The

Norton Anthology of English Literature, 8th edn, vol. 2, ed. Stephen Greenblatt (New York:

Norton, 2006) pp. 1545-9.

John Stuart Mill, The Subjection of Women in Norton Anthology of English Literature, 8th
edn, vol. 2, ed. Stephen Greenblatt (New York: Norton, 2006) chap. 1, pp. 1061-9.
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C-11/PAPER 11: WOMEN’S WRITING (WW)
Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e recognize the importance of gender specificity inliterature

¢ understandandappreciatetherepresentationoffemaleexperienceinliterature

o explainthedifferencebetweenthefeminineandthefeministasopposedtothefemale

e examine and appreciate the role played by socio-cultural-economic contexts in
definingwoman

¢ linkthestatusofwomantosocialdiscriminationandsocialchange

e draw a location specific trajectory of female bonding orempowerment

e to understand the complexity of social and biological constructions of manhood and
womanhood

e to examine the relationship of women to work andproduction

Course Content:
Unit-1;

e The Confessional Mode in Women'sWriting
e Sexual/TextualPolitics

e Body, Beauty, andDiscrimination

e Race, Caste andGender

e Social Reform and Women’sRights

e Women underColonialism

e Women in and out ofSlavery

e s there a Woman’sLanguage?
Unit-11:
EmilyDickinson:‘Icannotlivewithyou’ ‘I’m
wife; I’ve finishedthat’

Sylvia Plath: ‘Daddy’

‘Lady Lazarus’

Eunice De Souza: ‘Advice to Women’
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‘Bequest’

Unit-111;

Alice Walker: The ColorPurple
Unit-1V:

CharlottePerkinsGilman:‘TheYellowWallpaper’
Katherine Mansfield:‘Bliss’
MahashwetaDevi:‘Draupadi’,tr.GayatriChakravortySpivak(Calcutta:Seagull,

2002)

Unit-V:

MaryWollstonecraftAVindicationoftheRightsofWoman(NewY ork:Norton,1988) chap.
1, pp. 11-19; chap. 2, pp.19-38.

Ramabai Ranade ‘A Testimony of our Inexhaustible Treasures’, in Pandita Ramabai
ThroughHerOwnWords:SelectedWorks,tr.MeeraKosambi(NewDelhi:OUP,2000)pp. 295—
324,

Rassundari Debi Excerpts from Amar Jiban in Susie Tharu and K. Lalita, eds.,
Women'’s Writing in India, vol. 1 (New Delhi: OUP, 1989) pp. 191-2.

Suggested Readings

Virginia Woolf, A Room of One's Own (New York: Harcourt, 1957) chaps. 1 and 6.

Simone de Beauvoir, ‘Introduction’, in The Second Sex, tr. Constance Borde and Shiela

Malovany-Chevallier (London: Vintage, 2010) pp. 3-18.

Kumkum Sangari and Sudesh Vaid, eds., ‘Introduction’, in Recasting Women:Essays in
Colonial History (New Delhi: Kali for Women, 1989) pp. 1-25.

Chandra Talapade Mohanty, ‘Under Western Eyes: Feminist Scholarship and Colonial
Discourses’, in Contemporary Postcolonial Theory: A Reader, ed. Padmini Mongia (New
York: Arnold, 1996) pp. 172-97.
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C-12/PAPER 12: BRITISH LITERATURE: THE EARLY 20TH CENTURY
(BL-3)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e trace the history of modernism in the socio-cultural and intellectual contexts of late

nineteenth century and early twentieth centuryEurope
e link and distinguish between modernity andmodernism
¢ explainthelinksbetweendevelopmentsinscienceandexperimentsinliterature

e explain the history of early twentieth-century modernism in the light of stream of
consciousness, Jungian and Freudian ideas, Psychoanalysis, Imagism, Cubism,

Vorticism

e identify and analyze the use and modernist technique in different genres in early

twentieth century Britishliterature

e trace the history of the self and subjectivity in literature in the light of colonial

consciousness

explain and analyze the idea of from in modernist literary texts from across major

genres

Course Content:
Unit-1:

e Modernism, post-modernism, and non-EuropeanCultures
e The Women’s Movement in the Early 20thCentury

e Psychoanalysis and the Stream ofConsciousness

e Literature and the Fear ofDisintegration

e The Uses ofMyth

e Nation and Narration in Early Twentieth CenturyNovel

e The AvantGarde
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Unit-11:
Joseph Conrad:Heart ofDarkness
Unit-111:
D.H. Lawrence: Sons andLovers
Unit-1V:
Virginia Woolf:MrsDalloway
Unit-V:
W.B.Yeats: ‘LedaandtheSwan’
‘The SecondComing’

‘Sailing to Byzantium’

T.S.Eliot: ‘TheLoveSongof]. AlfredPrufrock’

‘The Hollow Men’

Suggested Readings

Sigmund Freud, ‘Theory of Dreams’, ‘Oedipus Complex’, and ‘The Structure of the
Unconscious’,inTheModernTradition,ed.RichardElimanet.al.(Oxford:OUP,1965)pp. 571,
578-80,559-63.

T.S. Eliot, ‘Tradition and the Individual Talent’, in Norton Anthology of English Literature,
8th edn, vol. 2, ed. Stephen Greenblatt (New York: Norton, 2006) pp. 2319-25.

Raymond Williams, ‘Introduction’, in The English Novel from Dickens to Lawrence

(London: Hogarth Press, 1984) pp. 9-27.
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C-13/PAPER 13: MODERN EUROPEAN DRAMA (MED)
Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e understandtheroleoftheatreanddramaintheintroductionandshapingofmodernity

e understand and engage with concepts like realism, naturalism, symbolism,

expressionism,theAvantGarde,theepictheatre,thetheatreoftheabsurd,etc.

e understand how meaning is created in theatre and be able to write about innovations

introducedintotheatricalpracticeinthelatenineteenthandthetwentiethcentury

Course Content

Unit-1:
e Politics, Social Change, and theStage

e Text andPerformance

e European Drama: Realism andBeyond

e Tragedy and Heroism in Modern EuropeanDrama
e The Theatre of theAbsurd

e The Role of theDirector

e The Role of the freetheatres

Unit-11:
Henrik Ibsen: 4 Doll’sHouse

Unit-111:
Bertolt Brecht: The Good Woman ofSzechuan

Unit-1V:
Samuel Beckett: Waiting forGodot
Unit-V:

Eugene lonesco:Rhinoceros
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Suggested Readings

Constantin Stanislavski, chap. 8, ‘Faith and the Sense of Truth’, In An Actor Prepares, tr.
Elizabeth Reynolds Hapgood (Harmondsworth: Penguin, 1967) sections 1, 2, 7, 8, 9, pp.
121-5, 137-46.

Bertolt Brecht, ‘The Street Scene’, ‘Theatre for Pleasure or Theatre for Instruction’, and
‘DramaticTheatrevsEpicTheatre’,inBrechtonTheatre: TheDevelopmentofanAesthetic,
ed.andtr.JohnWillet(London:Methuen,1992)pp.68—-76,121-8.

George Steiner, ‘On Modern Tragedy’, in The Death of Tragedy (London: Faber, 1995) pp.
303-24.
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C-14/PAPER 14: POSTCOLONIAL LITERATURES (PCL)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

understand the social-historical-political-economic contexts of colonialism and
postcolonialisminIindiaandothercountriesaffectedbycolonialrule
understandthescopeofpostcolonialliteraturesinindiaandelsewhere,primarilyasa
responsetothelongshadowofcolonialism,notjustofcolonialoccupation

see through a corpus of representative postcolonial texts from different colonial
locations:theeffectsofcolonialruleonthelanguage,culture,economyandhabitatof
specific groups of people affected byit

appreciate and analyze the growing spectres of inequality arising out of colonial
occupation and the role played by postcolonial literatures to resist it in India and
similarlocations

critically engage with issues of racism and imperialism during and after colonial
occupation

appreciatethechangingroleandstatusofEnglishinpostcolonialliteratures

link colonialism tomodernity

Course Contents

Unit-1:

Nationalism andNationality

De-colonization, Globalization andL.iterature

Race, Region,Religion

Women and Postcolonialism/Gender andldentity
English and Bhasha: The Languages ofPostcolonialism
Postcolonial Literatures and Questions ofEthics
Postcolonialism andResistance

Literature and IdentityPolitics

Writing for the New WorldAudience

Unit-11:
Fiction
ChinuaAchebe: ThingsFallApart

Unit-111;
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Gabriel Garcia Marquez:Chronicle of a Death Foretold

Unit-1V:
ShortFiction
Bessie Head: ‘The Collector ofTreasures’
Ama Ata Aidoo: ‘The Girl who
can’ Grace Ogot: ‘The Green

Leaves’

Poetry:
DerekWalcott:* AFarCryfromAfrica’
Okotp'Bitek:‘MyHusband’
David Malouf: ‘RevolvingDays’,Wild Lemons’

Mamang Dai: ‘Small Towns and the River’
Pablo Neruda: ‘Tonight I can Write’

Unit-V:

Easterine Kire: A Terrible Matriarchy

Suggested Readings

Franz Fanon, ‘The Negro and Language’, in Black Skin, White Masks, tr. Charles Lam
Markmann (London: Pluto Press, 2008) pp. 8-27.

Ngugi wa Thiong’o, ‘The Language of African Literature’, in Decolonising the Mind
(London: James Curry, 1986) chap. 1, sections 4-6.

Gabriel Garcia Marquez, the Nobel Prize Acceptance Speech, in Gabriel Garcia Marquez:
New Readings, ed. Bernard McGuirk and Richard Cardwell (Cambridge: Cambridge
University Press, 1987).
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C-15/ PAPER 15: LITERARY THEORY (LT)

Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

¢ haveahistoricaloverviewofmajorliterarytheorists,particularlyofthe20™century

¢ show an understanding of historical and philosophical contexts that led to the
development of literary theory and itspractices

o developawarenessofvariousliterarytheoriesandthewaytheyenrichandchangeour
thinking about language, literature andsociety

o historically situate literary theorists whose works had informed and shaped various
literary theoreticaldiscourses

o identify theoretical concepts with theorists and movements with which they are
associated and in the process understand theircontexts

e applyvarioustheoreticalframeworksandconceptstoliteraryandculturaltexts

e evaluate and analyze strengths and limitations of theoretical frameworks and
arguments

o sharpeninterpretativeskillsinthelightofvarioustheoreticalframeworks

Course Content

Unit-1:
Background Study:
The East and the West
Questions of Alterity
Power, Language and Representation
The State and Culture

Module |
Literary Theory: An Introduction
Module Il

New Criticism and Russian Formalism
Unit-11:

Module



UGCDocumentonLOCFEnglish ~ F

ReaderResponse
Module IV

Marxism

ModuleV

Psychoanalytic theory

unit-111:

Module VI
Structuralism
Module VII
Poststructuralism
Module VIII

New Historicism
Unit-1V:

Module IX
Postcolonialism
Module X

Feminism

Unit-V

Module XI

Black and Dalit Aesthetics/ Subaltern Studies
Module XII

Theory Now
Suggested Readings

David Lodge and Nigel Wood, Modern Criticism and Theory: A Reader: London & New
York: Routledge, 2000.



UGCDocumentonLOCFEnglish

Peter Barry Beginning, Theory: An Introduction to Literary and Cultural Theory.

Manchester: Manchester University Press, 1984.

Raman Selden, et al. A Reader’s Guide to Contemporary Literary Theory. Kentucy:

University Press of Kentucky, 1993.

Terry Eagleton, Literary Theory: An Introduction. NJ: Wiley Blackwell, 2009

C-16/PAPER 16: LITERARY CRITICISM (LC)
Course Level Learning Outcomes

Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e understand the historical and philosophical contexts that led to the development of
literarycriticismanditspracticeindifferenttraditionsandperiods

e learners will be able to understand fundamental literary and critical concepts and
underlyingdistinctionsamongstthem(e.qg..,differencebetweenliterarycriticismand
literarytheory)

o learners will be able to grasp a wide range of literary philosophers and critics whose
works had informed and shaped the discourse of literarytheory

e learners will have knowledge about major, critical movements and critics in various
criticaltraditions—Indian(schoolsofRasa,Alamkar,Riti,Dhwani,Vakroti,Auchitya)
andWestern(Greek,Roman,English,German,RussianandFrench)

e learners will be able to identify theoretical and critical concepts with
critics/texts/movements with which they are associated and understand them in their
contexts

e learners will be able to apply various theoretical frameworks and concepts toliterary
and culturaltexts

e learners will be able to evaluate and analyze strengths and limitations of
critical/theoretical frameworks andarguments

o learnerswillbeabletostrengthenanddeepentheirinterpretativeskills

Course Content

Background Study:
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Summarizing and Critiquing
Point of View
Reading and Interpreting
Media Criticism
Plot and setting
Citing from Critics’ Interpretations

Unit-1:SchoolsofindianLiteraryTheory:Rasa,Alamkar,Riti,Dhwani,Vakroti,Auchitya
Unit-11: Aristotle (fromPoetics)
Unit-111:

Longinus: Excerpts from ‘On theSublime’

Christopher Caudwell Excerpts (from Illusion andReality)
Unit-1V: ILA. Richards: Excerpts from PracticalCriticism
Unit-V:

Victor Shklovsky (from ‘Art asTechnique’)
T.S.Eliotfrom‘TheUseofPoetryandtheUseofCriticism’

Northrop Frye (from The Anatomy ofCriticism)
Suggested Readings

A.H. Gilbert, Literary Criticism: Plato to Dryden. Detroit: Wayne University Press, 1962.

David Lodge and Nigel Wood, Modern Criticism and Theory: A Reader: London & New
York: Routledge, 2000.

Peter Barry Beginning, Theory: An Introduction to Literary and Cultural Theory.

Manchester: Manchester University Press, 1984,

Raman Selden, et al. 4 Reader’s Guide to Contemporary Literary Theory. Kentucy:
University Press of Kentucky, 1993.

S.K. Dey, History of Poetics. New Delhi: MLBS, 1960.

Terry Eagleton, Literary Theory: An Introduction. NJ: Wiley Blackwell, 2009
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C-17/PAPER 17: WORLD LITERATURES (WL)

Course Level Learning Outcomes
Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e explain the concept of World Literature and its evolution in relation to other
related concepts e.g. national literature, general literature, comparative literature
and VishwaSahitya.

e appreciate the connectedness and diversity of human experiences and literary
responses to them in different parts of theworld.

o analyzeandappreciateliterarytextsfromdifferentpartsoftheworldandreceive them
in the light of one’s own literarytraditions.

¢ analyzeandinterpretliterarytextsintheircontextsandlocatethem.

Course Content:

Unit-I:

The Idea of World Literature

Memory, Displacement and Diaspora

Hybridity, Race and Culture

Adult Reception of Children’s Literature

Literary Translation and the Circulation of Literary Texts
Aesthetics and Politics in Poetry

Unit-11:

Albert Camus:TheStranger
Anton Chekov:The CherryOrchard
Unit-111:

Pablo Neruda: SelectPoems (“Ars Poetica”, “Walking Around”, “There is no forgetting”)

Unit-1V:
Rainer M Rilke:DuinoElegies,
Unit-V:

Gabriel Garcia Marquez:The General in theLabyrinth

NaguibMafouz:PalaceWalkorPalaceofDesire(fromtheCairotrilogy)

Background Reading:
Rabindranath Tagore, Vishwa Sahitya, Sarkar & Sons, 1993.
David Damrosch, How to Read World Literature, Wiley Blackwell, 2002.
Lillian HerlandsHornhtin, The Reader’s Companion to World Literature, Penguin,
2002.

Frank Magil, Masterpieces of World Literature, Collins Reference, 1991.
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C-18/ PAPER-18-PROSE: ELIZABETHAN TO MODERN PERIOD

(PEM)

Unit-l: Francis Bacon : “Of Truth”, “Of Revenge”, “Of Marriage and Single Life”, “Of Friendship”, “Of Studies”.

Unit-ll:John Bunyan : The Pilgrim’s Progressand Joseph Addison:"The Coverly Papers” from The Spectator
Unit-lll:Charles lamb : Essays of Elia: “The South-sea House”, “Oxford in the Vacation”, “Christ's Hospital - Five and
Thirty Years Ago”.

Unit-IV:Matthew Arold  : Culture and Anarchy: “Sweetness and Light’, “Barbarians, Philistines and
Populance”,

“Hellenism and Hebraism”
Unit-V: Aldous Huxley  : Music at Night : “Tragedy and the Whole Truth”, “Art and the Obvious”, “Beliefs and
Actions”.

Reading List

B.W. Vickers, Francis Bacon, London, 1978.

C. Dawson & J. Pfordsheimer, eds., Arnold: Prose Writings: The Critical Heritage, London, 1979.
Casebook Series: Bunyan: The Pilgrim’s Progress, ed., Roger Sharrock, Macmillan.

D. Kay, Short Fiction in ‘The Spectator’, Alabama, 1975.

D. Watt, ed.,Aldous Huxley: The Critical Heritage, 1975.

F.V. Randel, The World of Elia: Charles lamb’s Essayistic Romanticism, London, 1975.

Francis Bacon, Selected Works, ed., A. Johnston, London, 1965.

G.L. Babarnett, Charles Lamb: The Evolution of Elia, Bloomington, 1964.

H. Talon, John Bunyan: The Man and His Works, London, 1951.

J. Atkins, Aldous Huxley: A Literary Study, 1956.

John Bunyan, The Pilgrim’s Progress, ed. J.B.Wharen, Oxford, 1960.

K.R. Wallace, Francis Bacon on the Nature of Man, London, 1967.

L. Trilling, Matthew Arnold, N.Y., 1963.

L.A.Elioseff, The Cultural Milieu of Addision’s Literary Criticism, Austin, 1963.

R. Sharrock, John Bunyan, London, 1968.

Readings in Literary Criticism: Critics on Matthew Arnold, ed., Jacqueline Latham, George Allen & Unwin Ltd.

C-19/PAPER 19: RESEARCH METHODOLOGY (RM)

Course Level Learning Outcomes
Someofthecourselearningoutcomesthatstudentsofthiscoursearerequiredtodemonstrate

runthus:

e Develop a simple questionnaire to elicit specificinformation.

e Collectdatabasedonasurveyandarriveatinferencesusingasmallsample
o Discussanddraftaplanforcarryingoutapieceofworksystematically

o Refertoauthenticsourcesofinformationanddocumentthesameproperly.

e Provide proper explanation for technicalterms in simple language.

Course Content

Unit-1:
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a. Basic concept of research and the terminologyinvolved

b. Basictypesofresearch

c. Basictoolsofresearch

Unit-11:
d. Referenceskillsincludingskillstousedictionaries,encyclopedias,library
catalogues, and netresources.
_ e. Stating and defending a researchproposal
unit-111:
f. conceptualizing and drafting a researchproposal
g. parts of researchproposal
Unit-1V:
h. writing a researchpaper
Unit-V:

i. Stylemanuals
j.  Notes, references, andbibliography

k. research and ethics: documentation andplagiarism

Suggested Readings
APA Handbook, 7" Edition, 2020

Kumar, Ranjit. (2012) Research Methodology: A Step-by-Step Guide for Beginners. New
Delhi, Vikas.

MLA Handbook, 9" Edition, 2021
Manualsofstyle(MLAStyleSheet, APAStyleSheet,ChicagoStyleManualetc)
Wallace, Michael. (2004). Study Skills. Cambridge:CUP

C-20/ SHAKESPEARE (SHAK)

Unit-1: King Lear
Unit-11: Hamlet
Unit-lll: Measure for Measure
Unit-IV: As You Like it
Unit-V: The Tempest
Reading List
A.C. Bradley, Shakespearean Tragedy, 1964.
A.D. Nuttall, Two Concepts of Allegory: ‘The Tempest Lear, ed., D. J. Palmer, Macmillan.
Casebook Series: Shakespeare: Hamlet, ed., John Jump, Macmillan.
Casebook Series: Shakespeare: Henry IV Part | & Il, ed., G.K. Hunter, Macmilla.
Casebook Series: Shakespeare: King Lear, ed., Frank Kermode, Macmillan.

Casebook Series: Shakespeare: Measure for Measure, ed., C.K. Stead, Macmillan.
Casebook Series: Shakespeare: Much Ado About Nothing & As You Like It, ed., Jennifer Searle, Macmillan.
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D.P. Young, The Heart’s Forest: A Study of Shakespeare’s Pastoral Plays, New Haven, 1972.
E. Posser, Hamlet and Revenge. 1971.
E. Tillyard, Shakespeare’s History Plays, Penguin, 1962.
F.E. Halliday, A Shakespeare Companion, Penguin, 1964.
H. Felperin, Shakespearean Romance, Princeton, N.J., 1973.
Harbage, ed., The Complete Pelican Shakespeare. 1969.
J.D. Wilson, What happens in ‘Hamlet’, Cambridge, 1951.
L.C. Knights, ‘Hamlet’ and other Shakespearean Essays, 1980.
N. Brooke, Shakespeare: King Lear. 1963.
P. Jorgensen, Lear’s Self —discovery, Berkeley.1967.
R. Berry, Shakespeare’s Comedies: Explorations in Form, Princeton, 1972.
Ridler, ed., Shakespeare Criticism, 1961.

C-21/ STUDY OF A PERIOD/SOP

Unit-l:Ted Hughes : “The Hawk in the Rain”, “The Jaguar”, “Wind”, “Hawk Roosting”, “Pike”, “Theology”,
"Snowdrop”.
Hart Crane : “To Brooklyn Bridge”, “Ave Maria”, “Powhatan’s Daughter”, “Atlantis” ( fromThe
Bridge)
Sarojini Naidu " Village Song”, “Awake”, “Summer Woods”, “The Soul's Prayer’, “The Bird
Sanctuary”,
“If You Call Me”.

Unit-ll: Henry James : Washington Square

Unit-lll: Kafka : The Metamorphosis

Unit-IV: Jhumpa Lahiri :The Interpreter of Maladies (1999)
Unit-V: B.K. Bhattacharya: Love in the Time of Insurgency (1960)
Ratan Thiyam: Chakravyuha(1984)

Easterine Kire: When the River Sleeps (2014)

Reading List:
Das, N. editor. Jnumpa Lahiri: Critical Perspectives, Pencraft, 2008.

---. editor. Dynamics of Culture and Diaspor in Jhumpa Lahiri. Adhyayan Publishers, 2010.
---. editor. .Matrix of Redemption: Contemporary Multi-Ethnic English Literature from North East
India. Adhyayan Publishers, 2011.

Dwivedi, A.N. Sarojini Naidu and her Poetry. Kitab Mahal, 1981.

Edward Wagenknecht. The Novels of Henry James, 1983.

Gifford, Terry. Ted Hughes. Taylor & Francis, 2009.

Gupta, Rameshwar. Sarojini, the Poetess. Doaba, 1986.

Hamalian, Leo. Franz Kafka: A Collection of Criticism, McGraw Hill, 1974.

Herman, Barbara.” The Language of Hart Crane.” The Sewanee Review 58, 1950.

Lewis, R.W.B. The Poetry of Hart Crane: A Critical Study. Princeton UP, 1967.

Mishra, L.N. The Poetry of Sarojini Naidu. B.R. Publishing Corporation,1995.
Nityanandam, Indira.Jhumpa Lahiri: The Tale of the Diaspora. Creative Books, 2005.
Powers, Lyall H. Henry James: An Introduction and Interpretation. Holt, Rinehart and Winston.1976.
Rajyalakshmi, PV. The Lyric Spring: The Poetic Achievement of Sarojini Naidu, Abhinav
Publications, 1977.

Sagar, Keith. The Art of Ted Hughes. CambridgeUP, 1978.

---. (ed). The Achievement of Ted Hughes.ManchesterUP, 1983.

----(ed) The Challenge of Ted Hughes, Macmillan, 1994,

Sengupta, Padmini. Sarojini Naidu. Sahitya Akademi,1974.

Shwartz, Joseph. Hart Crane: A Reference Guide . G.K. Hall & Co. 1983.

Tilak, Raghukul. Sarojini Naidu: Poems. Rama Brothers, 1990.

Varshney, R.L. Sarojini Naidu: Selected Poems. LNA, nd.
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C-22/ Multiethnic Literature in English from Northeast India (MELENI)

Unit-I: Robin Ngangom: Desire of Roots&Temsula Ao:Songs from the Other Life.

Unit-1l: MamangDai: Legends of Pensam and Black Hill

Unit-111:Mitra Phukan: The Collector’s Wife

Unit-1V:EasterineKire: A Naga Village Remembered

Unit-V: Prajwal Parajuly: The Gurkha’s Daughter& Binodini’sThe Princess and the Political Agent

Reading L.ist:
Bona, Mary Jo and Maini, Irma. (2006). Multiethnic Literature and Canon Debates. State University

of New York P

Das, N. editor. Matrix of Redemption: Contemporary Multi-Ethnic English Literature from North East
India. Adhyayan Publishers, 2011.

Swami, Indu editor. Exploring North East Indian English Writings, Vol.-1, Sarup & Sons, 2011.
---.editor.Exploring North East Indian English Writings, Vol.-1l. Sarup & Sons, 2012.

C-23/ 21" CENTURY LITERATURE IN ENGLISH (TCLE)

Unit-1: Milan Kundera: The art of the novel, Faber & Faber, 2020
Unit-11: Gabriel Garcia Marquez- Eyes of a Blue Dog, Blackstone Publishing, 2022
Unit-111: Haruki Murakami: After Dark, Vintage, 2008
Unit-1V: Mamang Dai: Escaping Land, Speaking Tiger, 2021
Unit-V: Easterine Kire: Journey of the Stone, Barkweaver, 2021
Lockdown Literature from Mizoram. Ed. M. Pachau, Writers Workshop, 2020. (Poetry
Section)

Reading List:

Armstrong, Susan J. (1993). Environmental Ethics: Divergence and Convergence. Mc-Graw Hill, Inc.
Bartels, Anke et al . (2019).Postcolonial Literatures in English: An Introduction.J.B. Metzler

Bona, Mary Jo and Maini, Irma. (2006). Multiethnic Literature and Canon Debates. State University
of New York P.

Butler, Judith. (2004). Undoing Gender. Routledge

Curry, Patrick. (2011). Ecological Ethics: An Introduction. Polity
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